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Agenda for 6-Hour Workshop on  

202: Engaging Older Youth  

Estimated Time Content SC Role 

45 minutes 
Section I: 

Introduction 

No SC 

2 hour 15 minutes 

Section II: 

Supporting Older Youth’s Access to 

Independent Living Services 

Taylor discussion 
regarding credit 

history 

2 hour 15 minutes 
Section III: 

Permanency and Transition Planning 

Taylor discussion of 
permanency and 

transition planning 

30 minutes 

Section IV: 

Action Planning for Older Youth 

Engagement 

No SC 

15 minutes 
Section V: 

Summary and Evaluation 

No SC 
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Learning Objectives 

Caseworker: 

 Employ engagement skills when supporting older youth’s access to Independent 

Living Services 

 Develop a plan for engaging older youth who are accessing Independent Living 
Services in casework practice  

Supervisor: 

 Analyze caseworker engagement skills used while supporting older youth’s 

access to Independent Living Services 

 Provide strength-based, solution focused feedback 

 Develop a plan for engaging older youth who are accessing Independent Living 

Services in casework practice  
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Section II Simulation Overview 

Purpose of 
Simulation 

Simulation-based training is designed to promote critical thinking, decision making, 
analysis, and problem solving. Simulations are designed to allow participants to 
experience situations in which they can apply the skills and knowledge that have been 
previously learned. Through simulations, participants interact with others to practice 
skills in a safe environment. The process allows for mistakes in an environment in 
which learning and feedback is encouraged. Additionally, simulations allow the 
opportunity for feedback from peers and professionals. The reflection and debriefing 
elements combine with repetitive practice to result in increased competence and 
confidence when practicing in the field.  

Each participant will engage you in discussions about the importance of maintaining 
good credit. 

 

Simulation 
Flow Chart 

 

Set Up 
Participants will engage in a simulation with you one at a time. The simulations will 
occur for six minutes at a time, with each participant interacting with you at the 
beginning of the conversation. The instructor will ask for a volunteer to go first. If no 
one immediately volunteers, the instructor will wait until someone volunteers. 
Participants will not be forced to go, they will volunteer. For the purposes of this 
simulation, participants will focus on the engagement skill of asking open-ended 
questions. 

2 minute Debrief with SC

SC provide feedback

7 minute Debrief with Team

Debrief with observers and supervisors

2 minute reflection

Simulation participant, observers, facilitators, and SCs complete individual reflections 

6 minute simulation

Time-out as needed
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Section III Simulation Overview 

 

Purpose of 
Simulation 

Simulation-based training is designed to promote critical thinking, decision making, 
analysis, and problem solving. Simulations are designed to allow participants to 
experience situations in which they can apply the skills and knowledge that have been 
previously learned. Through simulations, participants interact with others to practice 
skills in a safe environment. The process allows for mistakes in an environment in 
which learning and feedback is encouraged. Additionally, simulations allow the 
opportunity for feedback from peers and professionals. The reflection and debriefing 
elements combine with repetitive practice to result in increased competence and 
confidence when practicing in the field.  
 
Each participant will engage you in discussion surrounding permanency and transition 
planning. 
 

Simulation 
Flow Chart 

 

Set Up 
Participants will engage in a simulation with you one at a time. The simulations will 
occur for six minutes at a time. Participants will utilize the piggyback method to pick up 
where the previous participant stopped. The piggyback method is used to continue 
conversations initiated by the previous participants. Since permanency and transition 
planning involve several discussion points, the piggyback method will allow 
participants to build on conversations. Participants will not be forced to go, they will 
volunteer. At the beginning of each simulation, each participant will identify a specific 
goal or skill they want to practice. 
 

  

2 minute Debrief with SC

SC provide feedback

7 minute Debrief with Team

Debrief with observers and supervisors

2 minute reflection

Simulation participant, observers, facilitators, and SCs complete individual reflections 

6 minute simulation

Time-out as needed
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Case Information  

In the initial simulation, the caseworker will be visiting you at the Kearns home where 

you have been residing for a month. The caseworker will be discussing with you the 

importance of maintaining good credit.  

The second simulation will be occurring two months later and the caseworker will 

specifically be discussing permanency and transition planning. The caseworker will 

discuss with you the possibility of being adopted and how you can be supported through 

Independent Living Services to successfully transition to adulthood.  

In the first simulation, the conversation will reset each time to the beginning of the 

conversation. In the second simulation, the conversation will continue with each 

successive participant and not reset to the beginning of the conversation. This process 

will allow the conversation to expand resulting in the disclosure of additional information.  

The following information applies to your role for the entire simulation-based training 

session. 

Special Notes:  

This simulation does not include any physical interaction.  There should be no 

touching or contact with participants. 

Do not make a statement asking the caseworker to leave or implying that they should 

leave. In visits with clients in the field, when caseworkers are told to leave they are 

directed to leave.  

Referral Information 

Youth: Taylor Hendricks, age 17 

Mother: Alicia Hendricks (Deceased) Father: Ben Clemson (TPR) 

Address: 123 Water Street, Any Town PA 

Case Status: Kinship care, living with the Kearns family for one month 

Case History:  
Taylor has been involved with the local County Children and Youth Agency (CCYA) 
since entering foster care at age 17 when Taylor’s mother, Alicia Hendricks, died of a 
heroin overdose.  Taylor’s father, Ben Clemson, is in prison for drug dealing and 
armed robbery, and has had no contact with Taylor since infancy. After Taylor’s 
mother died, Mr. Clemson voluntarily terminated his parental rights.  Both of Taylor’s 
parents were only children.   
 
Taylor reports having a close relationship with his maternal grandmother, Angel. 
Unfortunately, shortly before her daughter’s death, Angel suffered a stroke which left 
her unable to care for herself and Taylor. Angel moved in to a nursing home which 
does not allow dependents to reside there.  Angel has a sister and two brothers that 
live in California; however, Taylor has never met any of these maternal family 
members. 
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Initial CCYA permanency efforts identified the Kearns family as a resource. The 
Kearns family are former neighbors of Taylor, Sam Kearns (their eldest child) is a 
close friend of Taylor’s.  
 
(Note: The roles of Taylor, Taylor’s friend Sam, and Coach Ryan are written to be 
gender-neutral in all in-class guides; you can choose to imagine and refer to Sam and 
Coach Ryan as either male or female.) 

Current Status:  
Taylor has been in kinship care for one month, living with the Kearns family who have 
two children of their own. Sam Kearns is 18 years old and Kelly Kearns is 13 years 
old. The Kearns family welcomed Taylor into their family and Taylor has, for the most 
part, adapted well to living with them.  Taylor reported enjoying attending the Kearns 
family reunion and going on a Florida vacation with the family. Taylor says that the 
Kearns are reliable and generally supportive of Taylor’s needs and decisions.  The 
Kearns help Taylor think about future possibilities.  Taylor has always been friends 
with Sam Kearns, and looks up to Sam as a role model.  Sam is planning to attend a 
local university on an academic scholarship in music, lives at home, and has a part-
time job.   
 
Taylor remains in regular contact with Angel through frequent phone calls and visits. 
Taylor enjoys visiting her twice a month. Taylor would like to obtain a driver’s license 
to more easily and more frequently visit Angel.   
 

 

Background Information  

You are a 17-year-old high school senior living in Kinship care with the Kearns family. 

You have lived with the Kearns family for one month. You are an introvert and enjoy 

spending time by yourself writing or listening to music when you are not at school or 

practice.  

General Functioning  

Education: You are a B average student. Your favorite subject areas are math 

and science. You also enjoy gym class and play on the varsity volleyball team.  

Family  

Grandmother: You have a close relationship with your maternal 

grandmother, Angel, whom you refer to as grandma. Unfortunately, shortly 

before your mom died, your grandmother suffered a stroke which left her 

unable to care for herself. She moved in to a nursing home where she 

lives in an assisted living unit. Angel has a sister and two brothers that live 

in California; however, you have never met any of these maternal family 

members.  
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Relationship with biological mother: Your mom recently passed away 

of a heroin overdose. Your mom had been sober since your dad went to 

jail; however, a recent injury led to her becoming dependent on opioids to 

manage her pain. You did not know that she was using heroin and you do 

not believe that she had used heroin prior to the overdose. You and your 

mom were very close and she was a huge support for you in all of your 

education and extracurricular activities. Though she worked a lot, she did 

not miss any of your games. Once your mom was injured, you supported 

her by taking on a lot of household duties and taking care of her as 

needed. There were times that she was unable to get out of bed because 

her pain was so bad. Your mom did not have a lot of friends or 

relationships and was an only child. You both depended on each other for 

emotional support.  

Relationship with biological father: Your biological father, Ben 

Clemson, has not been in your life since you were an infant. Following 

your birth, Ben was arrested for armed robbery and drug dealing and has 

been incarcerated since. He voluntarily terminated his parental rights after 

your mother’s death to free you up for potential adoption. Your mom did 

not speak negatively about him, instead emphasizing that he was not in a 

good place to be a dad when you were born. Your mom did not prevent 

you from visiting your dad or pursuing a relationship with him; however, 

you chose not to build a relationship with him because you did not feel his 

life choices would be a positive influence on your development.  

Community and Friendships  

Sam: You and Sam were neighbors for sixteen years and have been 

friends for many years. Sam is 18-years-old, about a year older than you. 

You look up to Sam as a role model.  Sam will be attending a local 

university on an academic scholarship in music, lives at home, has a part-

time job, and is a successful student. Sam thinks of you as a sibling and 

has always been a source of support for you. 

Kearns Family: The Kearns family had been your neighbors since you 

were a small child and you often went to their home for sleepovers since 

you were close friends with Sam. Joe Kearns owns the local hardware 

store and Molly Kearns is a program coordinator for a non-profit agency 

that works with adults with intellectual disabilities. The Kearns have two 

children of their own. Sam Kearns, who is 18-years-old, and Kelly Kearns, 

who is 13-years-old.  

Coach Ryan: Coach Chris Ryan is the physical education teacher and 

volleyball coach at your school. You have known Coach Ryan for 4 years, 

since you made the varsity volleyball team. You are close to Coach Ryan 
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because you feel Coach Ryan has been a strong role model and helps 

you process through your problems. Coach Ryan also helps you to stay 

focused on school so you can maintain your grades to be able to stay 

active on the volleyball team. Coach Ryan supports your desire to try for a 

volleyball scholarship for colleges but emphasizes the need for education. 

You feel like Coach Ryan listens to you and is always there to talk. Coach 

Ryan has been an important person in your life.  

Friends: Sam is your best friend. You are close friends with many of your 

volleyball teammates. Outside of four or five extremely close friends, you 

casually hang out with other members of your team periodically.  

Recreation: You are a member of the volleyball team. You enjoy going to 

the movies, playing video games, and attending youth group on 

Wednesday night with your close group of friends.  

CCYA Involvement: You have been involved with the local County Children and Youth 

Agency (CCYA) since entering kinship care at age 17 when your mother, Alicia 

Hendricks, died of a heroin overdose. Your father, Ben Clemson, is in prison for drug 

dealing and armed robbery, and voluntarily terminated his parental rights after your 

mother’s death. Initial CCYA permanency efforts identified the Kearns family as a 

resource. The Kearns family are your neighbors and Sam Kearns (their eldest child) is a 

close friend of yours.   

Simulation 1 – Credit History Review 

Credit History Presenting Problem 

You recently applied for a credit card and were surprised to have the application denied 

as that card was intended for people with no credit history. As a 17-year-old, you should 

not have a credit history and are afraid you are a victim of identity theft. Your child 

welfare professional is encouraging you to pursue a credit history review to determine if 

the application denial is due to identity theft or an error in the credit report. You are 

showing resistance as you do not understand the consequences of having bad credit 

and want to avoid having to deal with another problem. You want to focus solely on 

graduating from high school and enrolling in college. The goal of your child welfare 

professional is to utilize open-ended questions to understand why you applied for a 

credit card and what you already know about credit. 

Emotional State 

 You feel disappointed and sad that your application for a credit card was refused 

and the possibility it was due to credit fraud.  

 You are overwhelmed and do not want to deal with this problem. 

Simulation Learning Points – Credit History 
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Learning Points:  

 Participant practices the engagement skill of open-ended questions to learn more 
about your feelings and motivation. 

 Participant may also demonstrate appropriate responses to you by observing 
your body language to help guide his or her understanding and by using other 
engagement skills (affirmations, reflective listening, and summarizing) to clarify 
what you are saying and help you feel more comfortable sharing information and 
feelings.  

If/Then: 

 Desired Behavior: Participant uses engagement skills, particularly open-ended 
questions, to learn more about your feelings and motivation. 

o If the participant uses engagement skills, particularly open-ended 
questioning, you will, at first reluctantly, but gradually more openly, express 
your disappointment and show interest in discussing his credit history and 
pursuing a credit review.  

o If the participant does not ask open-ended questions, and/or focuses on 
explaining credit to you or telling you what to do, you will express 
frustration and avoid the conversation using language such as “I’m not 
stupid. You don’t have to talk to me like that,” “I get it, leave me alone,” or 
“Don’t bug me. I can think for myself.”   

 

Simulation 2 – Permanency and Transition Planning 

Permanency and Transition Planning Presenting Problem:  

You have been in kinship care for three months, living with the Kearns family. The 

Kearns’ welcomed you into their family and for the most part you have adapted well to 

living with them. You reported enjoying attending the Kearns family reunion and going 

on a Florida vacation with the family. You say that the Kearns are reliable and generally 

supportive of your needs and decisions.  The Kearns help you think about future 

possibilities.   

In the time since you began living with the Kearns family, Sam has started college and 

now lives in an apartment closer to campus. While you still feel welcome in the Kearns’ 

home, you miss Sam’s companionship and sometimes feel out of place. Shortly after 

Sam moved out, a new family moved into your old home, which is just down the street 

from the Kearns’ house. 

Mr. and Mrs. Kearns have noticed a change in your personality since Sam moved out 

despite their efforts to make you feel at home and help you cope with all of the recent 

changes in your life. Even though you and Sam have been friends for a while, Sam’s 
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parents do not know much about your previous family life. When Mr. and Mrs. Kearns 

attempt to talk about it, you shut down and refuse to discuss anything.  

You still remain in regular contact with your grandmother, Angel, through frequent 

phone calls and visits. You enjoy visiting her twice a month. You would like to obtain a 

driver’s license to more easily and more frequently visit Angel.  As an older youth, you 

do not want to be adopted, in part because of concern about maintaining the 

relationship and regular contact with Angel.  You think adoption might make Angel feel 

sad or left out.   

It is important to have conversations around permanency planning and transition 

planning since you will be turning 18 and graduating high school soon. Reunifying with 

your parents is not a possible goal, therefore you have the goals of adoption or 

permanent legal custodianship. Initially you were accepting of these goals because you 

were overwhelmed by the death of your mother and did not realize you had any say in 

the matter, but considering you have less than a year remaining in care, you no longer 

see value in either of these options. You have visited Sam’s apartment a few times and 

you envy Sam’s freedom and independence. Sam has told you that when you come to 

college next year, the two of you can share an apartment. You are impatient to move on 

with your life, become an adult, and put the past behind you. 

To ensure and support successful transition to adulthood, you must also develop a 

transition plan. You are interested in college, but do not know how to pay for it. You 

would like agency assistance in obtaining housing and a vehicle. Also, you are 

uninterested in attending independent living classes despite being unable to cook, do 

laundry, or maintain finances. 

Emotional State 

 You feel upset and sad about the passing of your mother. 

 You are overwhelmed and do not know how to deal with your emotions. 

 You like the Kearns family, but miss your mom and living in your old house. 

 You are impatient to achieve the same level of independence that Sam has. 

 You are hopeful about attending college but worried about the costs. 

 You are hesitant to be adopted or achieve Permanent Legal Custodianship 

 You are protective of time with Angel, your grandmother. 

 You would like to obtain a driver’s license. 

 You think the agency should help you with obtaining a vehicle and housing. 

 You are not interested in participating in Independent Living Services. 

Simulation Learning Points – Permanency and Transition Planning 

Learning Points  

 The participants’ main goal during this simulation is to utilize the identified 
engagement skills of open-ended questioning, affirmations, reflective listening, 
and summarizing. Each participant will choose a skill to start with for their turn, 
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but will likely need to employ additional skills to facilitate a smooth 
conversation. 

 Secondary skills that you may reward but will not be directly evaluating are 
respect, professionalism, and cultural awareness. 
 

If/Then 

 Desired Behavior: Participant uses the engagement skills of open-ended 
questioning, affirmations, reflective listening, and summarizing to learn more about 
your feelings, concerns, and goals, and to help you feel more comfortable sharing 
your feelings.  

o If the participant uses the above engagement skills, reward the participant 
with responses such as: 

o Demonstrating engaged body language (leaning forward, making 
eye contact, listening attentively, nodding, using a positive tone of 
voice, etc.) 

o Sharing your feelings, goals, and concerns (as outlined above) 

o Revealing information that has changed since your last conversation 
with your child welfare professional (Sam has moved out, a new 
family has moved into your old home) 

o Talking about your mother and/or your relationship with the Kearns 
family 

o Asking questions/asking for help 

o Responding positively to the participant’s efforts to learn about your 
strengths, interests, and vision for your own future 

 

o If the participant does not use the above engagement skills, and/or 
dismisses or minimizes your concerns, goals, or emotions, provide 
consequences for the participant such as: 

o Demonstrating disengaged body language (appearing indifferent, 
bored, or annoyed; avoiding eye contact; crossing your arms; 
playing on your phone; shrugging; etc.) 

o Changing the subject or refusing to discuss a topic 

o Withholding information that has changed since your last 
conversation with your child welfare professional (Sam has moved 
out, a new family has moved into your old home, etc.) 

o Expressing frustration about people “asking too many questions.” 

o Saying things like, “I don’t understand why I can’t just live on my 
own,” “Why should I care about my future when it’s obvious you 
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don’t?,” “I don’t think you’ll be able to understand, because you’ve 
never been in my situation,” or “You’re no help at all.” 
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Participant ID: _________ 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

1. How well did the participant facilitate engagement with you using open-ended 

questions?  
☐ ☐ ☐ ☐ 

 

 

 

Participant ID: _________ 

 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

1. How well did the participant facilitate engagement with you using open-ended 

questions?  
☐ ☐ ☐ ☐ 
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Participant ID: _________ 

 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

1. How well did the participant facilitate engagement with you using open-ended 

questions?  
☐ ☐ ☐ ☐ 

 

 

Participant ID: _________ 

 

 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

1. How well did the participant facilitate engagement with you using open-ended 

questions?  
☐ ☐ ☐ ☐ 
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Participant ID: _________ 

 
 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

1. How well did the participant facilitate engagement with you using open-ended 

questions?  
☐ ☐ ☐ ☐ 

 

 

 

Participant ID: _________ 

 

 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

1. How well did the participant facilitate engagement with you using open-ended 

questions?  
☐ ☐ ☐ ☐ 
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Participant ID: _________ 

 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

1. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 

 

 

 

 

Participant ID: _________ 

 
 

 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

1. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 
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Participant ID: _________ 

1. What was the primary skill the participant intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

2. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 

 

 

 

Participant ID: _________ 

1. What was the primary skill the participant intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

2. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 
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Participant ID: _________ 

1. What was the primary skill the participant intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

2. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 

 

 

Participant ID: _________ 

1. What was the primary skill the participant intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

2. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 
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Participant ID: _________ 

1. What was the primary skill the participant intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

2. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 

 

 

 

Participant ID: _________ 

1. What was the primary skill the participant intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

2. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 
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Participant ID: _________ 

1. What was the primary skill the participant intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

2. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 

 

 

Participant ID: _________ 

1. What was the primary skill the participant intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

2. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 
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Relevant Course Information 

Caseworker Engagement Strategies 

The following engagement strategies will be used by caseworkers throughout the 

simulation sessions. You can utilize this resource to guide your role and responses 

during the simulations.  

 
 Open-Ended Questions 

 
Definition: 
  
Open-ended questions are those questions that require a response beyond yes or no 
answers. The use of open-ended questions with youth will encourage them to provide more 
in-depth and detailed responses.   
 

The purpose of this engagement skill: 
 

 Establish a safe environment 

 Build rapport 

 Explore and gain an understanding of the youth’s world 

 Invite conversation on a topic while focusing on a particular area 

 Avoid a checklist approach 
 

Examples of open-ended questions: 
 

 What are some of the activities you enjoy doing? 

 What are some goals you have for your future? 

 Who are some of the important individuals in your life?  

 What is it like living with your grandparents?  
 

 
Affirmations 

 
Definition: 
 
Affirmation statements focus on the positive aspects of a youth’s life.  When providing 
affirmation, you acknowledge the youth’s behaviors, strengths, and successes. Affirmations 
communicate to the youth that their opinions and well-being are important to you.  
Affirmations must be genuine and sincere, which requires you to intentionally and carefully 
listen to the youth’s statements and opinions and observe their non-verbal behavior.  
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The purpose of this engagement skill: 
 

 Build rapport 

 Demonstrate empathy 

 Affirm the youth’s strengths and abilities 

 Build on the youth’s self-efficacy 

 Share a belief that the youth can be responsible for their decisions and life choices 
 

Examples of affirmations: 
 

 Good for you for auditioning for the school play! 

 You did a great job advocating for yourself when you said you wanted us to help you 
visit with your dad more often. 

 It is fantastic that you are working so hard on applying to college; that shows your 
determination!  
 

 
Reflective Listening 

 
Definition: 
 
Reflective listening involves accurately voicing the youth’s statements and opinions and 
expressing the youth’s non-verbal behavior. When engaging in reflective listening, you must 
intentionally and carefully listen and observe the youth. Reflective listening communicates to 
the youth that they have been heard and understood.   
 

The purpose of this engagement skill: 
 

 Increase your understanding of the youth’s life experiences and feelings 

 Reflect on the youth’s statements, behavior, and feelings  

 Communicate to the youth that you heard and understood what they said or 
demonstrated  
 

Examples of reflective listening: 
 

 I hear you saying that you want to find your own apartment, is that true? 

 I’m wondering if you are feeling frustrated about your grades, based on the way you 
are talking about them.  

 I noticed you smiled when you were talking about your visit with your siblings last 
weekend, did you have a good time? 
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Summarizing 

 
Definition: 
 
Summarizing statements are used to identify and confirm the important points that were 
expressed in a conversation with youth. Summarizing statements also provide an 
opportunity to transition or connect a conversation to another topic or to end the 
conversation. Approaches to summarizing include but are not limited to: Collecting summary, 
where you recall the topics in the conversation; Linking summary, where you reflect on what 
the youth has said and then connect it to information the youth previously mentioned; and 
Transitional summary, where you identify important information and shift to a new topic. 

The purpose of this engagement skill: 
 

 Confirms that you have understood the youth’s statements, opinions, and 
preferences. 

 Confirms that the youth has understood your statements and any plans for their 
safety, permanency, and well-being.  

 Facilitates the conversation by reviewing and confirming important details at the 
beginning, middle, and closing of the discussion. 
 

Examples of summarizing: 
 

 Collecting summary: Let’s take some time to recall those goals that you mentioned 
in our conversation today. 
 

 Linking summary: Earlier in our conversation you said you didn’t want to be adopted 
by the Smiths, can you tell me more about what permanency goal you would feel 
comfortable with? 

 

 Transitional summary:  You told me you wanted to transition to living on your own, 
let’s talk about the services that we can provide and next steps to assist you. 

 
  
(Miller and Rollnick, 2013; Family Planning National Training Center, 2016) 
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Relevant Child Welfare Information 

Independent Living Services 

Independent Living services are voluntary programs designed to help current and former foster 

care youth, ages 14-21, develop the skills necessary to become a productive and health adult.  

There are six independent living service areas including life skills, prevention, education and 

training, employment, support, and housing.   

Life skills: Life skills programs and services are designed to assist the daily functioning of the 

older youth as a self-sustaining member of society by supporting everyday living.   Services can 

focus on the youth’s development of hard skills such as personal care and hygiene, money 

management and cooking nutritious meals; and soft skills such as decision making, stress 

management, coping with feelings, and resolving conflicts with others.   

Prevention:  Prevention and wellness services focus on reducing drug, alcohol, and tobacco 

abuse; domestic violence, and on the consequences of sexual behavior, as well as education 

on physical, dental, and mental health issues.  

Education and Training: Education and training services focus on exploring education, 

training, and career options and the youth’s interests and ability levels.  Education and training 

often include services, such as transportation needs that make it possible for older youth in out-

of-home placement to remain in their “home” school. 

Employment: Employment services focus on the older youths’ preparation for employment 

including the older youths’ readiness for all aspects of finding, obtaining and maintaining 

employment, and providing transportation. 

Support: Support focuses on the development of a support system to assist in achieving the 

older youths’ goals and outcomes, ensuring that adults are identified who will continue to play a 

role in the older youths’ life after placement. Support may include stipends that the CCYA 

determines necessary to meet the individual needs of an older youth directed towards an older 

youth’s plan to achieve normalcy.  Examples of stipend payments may be for payment of an 

older youth’s yearbook, prom attire, and/or class ring. 

Housing: Housing services support the older youth’s ability to obtain and maintain short and 

long term housing goals by ensuring the older youth has knowledge about public housing 

options, rental responsibilities and related expenses, and by providing referrals and housing 

search assistance.   

(OCYF Bulletin 3130-14-01) 


